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ABSTRACT

The integration of generative artificial intelligence 
in higher education has led to significant transfor-
mations in teaching and learning processes, gene-
rating new opportunities and challenges for univer-
sities. In this context, ChatGPT has emerged as a 
support tool with high pedagogical potential, due 
to its ability to generate natural language, provide 
immediate feedback, and assist in various acade-
mic activities. This article aims to analyze the use 
of ChatGPT as a support tool in university learning, 
identifying its main opportunities and challenges 
from a pedagogical, ethical, and institutional pers-
pective. The research was conducted using a qua-
litative, descriptive-analytical approach, based on 
a narrative and systematic review of scientific lite-
rature published between 2023 and 2026. The fin-
dings demonstrate that ChatGPT can contribute to 
strengthening autonomous learning, educational 
personalization, the development of digital skills, 
and support for teaching, especially in academic 
writing, the comprehension of complex content, 
problem-solving, and online tutoring. Furthermore, 
its appropriate integration can foster active metho-
dologies, formative assessment processes, self-re-
gulated learning, and student-centered educational 
experiences. However, significant challenges are 
also identified, such as the impact on academic in-
tegrity, cognitive superficiality, technological depen-
dence, the reliability of the information generated, 
and the lack of clear institutional policies to guide its 
use. These risks underscore the need for regulatory 
frameworks, pedagogical strategies, and teacher 
training programs that promote critical, ethical, res-
ponsible, and reflective use.

Keywords: 

ChatGPT, higher education, artificial intelligence, 
university learning, academic integrity, pedagogical 
innovation.

RESUMEN

La incorporación de la inteligencia artificial genera-
tiva en la educación superior ha propiciado transfor-
maciones relevantes en los procesos de enseñanza 
y aprendizaje, generando nuevas oportunidades y 
desafíos para las instituciones universitarias. En este 
contexto, ChatGPT se ha posicionado como una he-
rramienta de apoyo con alto potencial pedagógico, 
debido a su capacidad para generar lenguaje natu-
ral, ofrecer retroalimentación inmediata y asistir en 
diversas actividades académicas. El presente artí-
culo tiene como objetivo analizar el uso de ChatGPT 
como herramienta de apoyo en el aprendizaje uni-
versitario, identificando sus principales oportunida-
des y desafíos desde una perspectiva pedagógica, 
ética e institucional. La investigación se desarrolló 
bajo un enfoque cualitativo, de tipo descriptivo-ana-
lítico, a partir de una revisión narrativa y sistemática 
de literatura científica publicada entre 2023 y 2026. 
Los hallazgos evidencian que ChatGPT puede con-
tribuir al fortalecimiento del aprendizaje autónomo, 
la personalización educativa, el desarrollo de com-
petencias digitales y el apoyo a la labor docente, 
especialmente en la redacción académica, la com-
prensión de contenidos complejos, la resolución de 
problemas y la tutoría virtual. Asimismo, su integra-
ción adecuada puede favorecer metodologías acti-
vas, procesos de evaluación formativa, aprendizaje 
autorregulado y experiencias educativas centradas 
en el estudiante. No obstante, también se identifi-
can desafíos significativos, como la afectación de la 
integridad académica, la superficialidad cognitiva, 
la dependencia tecnológica, la fiabilidad de la infor-
mación generada y la ausencia de políticas institu-
cionales claras que orienten su uso. Estos riesgos 
subrayan la necesidad de marcos normativos, es-
trategias pedagógicas y programas de formación 
docente que promuevan un uso crítico, ético, res-
ponsable y reflexivo.
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INTRODUCTION

The rapid evolution of digital technologies has generated 
profound transformations in educational systems, particu-
larly in higher education, where technological innovation 
has become a key factor in responding to the demands 
of an increasingly interconnected and knowledge-based 
society. In this context, artificial intelligence (AI) has emer-
ged as one of the tools with the greatest potential impact 
on teaching and learning processes, offering new possi-
bilities for educational personalization, access to informa-
tion, and the development of academic and professional 
skills. Among these technologies, ChatGPT stands out for 
its ability to generate natural language, interact conversa-
tionally, and support diverse academic activities, which 
has motivated a growing interest in its application in the 
university setting.

The incorporation of ChatGPT into higher education has 
opened a broad debate about its pedagogical, ethical, 
and institutional implications. On the one hand, this tool 
offers significant opportunities to improve the learning 
experience by facilitating the understanding of complex 
content, supporting academic writing, promoting self-di-
rected learning, and providing immediate feedback. 
On the other hand, its use raises challenges related to 
academic integrity, technological dependence, the qua-
lity of learning, and the redefinition of traditional teacher 
and student roles. In this regard, the United Nations The 
Educational , Scientific and Cultural Organization (2023) 
has warned that the use of generative artificial intelligen-
ce systems in higher education must be approached with 
caution, underlining the need to establish ethical, regula-
tory and pedagogical frameworks that guarantee a res-
ponsible and equitable use of these technologies .

Recent scientific literature shows a sustained increase in 
research focused on the impact of ChatGPT on univer-
sity educational processes. The systematic review con-
ducted by Munaye et al. (2025) reveals that this tool is 
perceived by students and teachers as a valuable resour-
ce to support learning, especially in research tasks, pro-
blem-solving, and written production. The authors highli-
ght that ChatGPT can contribute to strengthening student 
autonomy and optimizing study time. However, they also 
point out significant risks, such as superficial information 
processing, uncritical use of generated content, and a 
possible decrease in cognitive effort—aspects that can 
negatively affect the quality of university learning.

From a pedagogical perspective, the integration of 
ChatGPT represents a substantial transformation of tra-
ditional teaching models. Immediate access to elaborate 

responses and coherent texts necessitates a rethinking 
of teaching strategies and assessment systems, shifting 
the emphasis from memorization to the development of hi-
gher-order cognitive skills, such as critical thinking, argu-
mentation, and analytical abilities. Yu (2024) argues that 
this transformation entails new demands on the teacher’s 
role, requiring them to assume the functions of pedagogi-
cal mediator, ethical guide, and designer of learning ex-
periences that integrate artificial intelligence in a reflective 
and contextualized manner. Within this framework, the use 
of ChatGPT should not replace the teacher’s work, but ra-
ther complement it, strengthening educational processes 
from a critical and humanistic perspective.

Another relevant aspect in the analysis of ChatGPT use in 
higher education is the lack of clear institutional policies 
to guide its implementation. Alkaabi et al. (2025) point out 
that, in many university contexts, the adoption of this tool 
has occurred spontaneously, without regulatory guideli-
nes or specific training programs for faculty and students. 
This lack of guidance generates uncertainty regarding 
the limits of its use, especially in academic assessment 
processes, and highlights the need to develop digital and 
information literacy skills related to the ethical and critical 
use of artificial intelligence.

From a broader perspective, the debate surrounding 
ChatGPT is part of a deeper reflection on the future 
of higher education in the age of artificial intelligence. 
Cáceres-Mesa (2026) argues that the integration of these 
technologies impacts not only pedagogical and evalua-
tive practices, but also academic well-being, teachers’ 
professional identity, and students’ learning experience. 
In this sense, it is crucial to analyze the use of ChatGPT 
as a complex educational phenomenon, conditioned by 
institutional, cultural, and social factors, and not merely as 
an isolated technological innovation.

Therefore, addressing the use of ChatGPT as a support 
tool in university learning requires a balanced perspec-
tive that acknowledges both its benefits and limitations. 
While its potential to enrich educational processes is un-
deniable, its implementation without clear pedagogical 
criteria can undermine fundamental principles of higher 
education, such as intellectual autonomy, academic ho-
nesty, and the holistic development of the student. In this 
context, the objective of this article is to analyze the use 
of ChatGPT as a support tool in university learning, iden-
tifying its main opportunities and challenges from a peda-
gogical, ethical, and institutional perspective, in order to 
contribute reflections that guide its responsible integration 
into higher education.

METHODOLOGY

This article was developed using a qualitative, des-
criptive-analytical approach, based on a narrative and 
systematic review of scientific literature on the use of 
ChatGPT in higher education. This approach allowed for 
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a comprehensive analysis of the main opportunities, cha-
llenges, and pedagogical, ethical, and institutional impli-
cations associated with the incorporation of generative 
artificial intelligence into university teaching and learning 
processes.

The selection of sources was carried out by consulting 
recognized academic databases, prioritizing scientific 
articles, systematic reviews, empirical studies and insti-
tutional documents published between 2023 and 2026. 
The inclusion criteria considered thematic relevance, me-
thodological rigor, relevance to the context of higher edu-
cation and disciplinary diversity, covering areas such as 
pedagogy, health sciences, academic writing, information 
literacy and science education.

The analysis process was carried out in several stages. 
First, an exploratory reading of the sources was conduc-
ted to identify general trends, theoretical approaches, and 
main lines of research. Subsequently, an in-depth analysis 
was performed to extract conceptual categories related 
to the educational opportunities, pedagogical risks, ethi-
cal challenges, and institutional implications of ChatGPT 
use. Finally, an integrative synthesis was developed that 
allowed for contrasting perspectives, identifying points of 
convergence and divergence, and constructing a critical 
and contextualized view of the phenomenon under study.

This methodological design allowed us to address the use 
of ChatGPT not only as a technological innovation, but 
also as a complex educational phenomenon influenced 
by pedagogical, cultural, regulatory, and social factors. 
Furthermore, the methodology adopted helped to subs-
tantiate the proposed reflections and provide a useful 
analytical framework for future research and decision-ma-
king in higher education.

DEVELOPMENT

The integration of ChatGPT into the university context has 
generated a significant shift in teaching and learning dy-
namics by introducing new forms of interaction between 
students, knowledge, and technology. This generative 
artificial intelligence tool allows users to ask questions, 
receive personalized explanations, generate academic 
texts, and obtain support in problem-solving, making it a 
potentially valuable resource for strengthening self-direc-
ted learning and the understanding of complex content. 
According to United Nations Educational , Scientific and 
Cultural Organization (2023), the use of artificial intelligen-
ce systems in higher education can contribute to demo-
cratizing access to knowledge and promoting more inclu-
sive learning experiences adapted to the individual needs 
of students.

In academic settings, ChatGPT has been used to support 
activities such as essay writing, summarizing, clarifying 
theoretical concepts, and online tutoring. Munaye et al. 
(2025) highlight that this tool can facilitate knowledge 

construction by providing immediate explanations and 
contextualized examples, thus promoting meaningful 
understanding and self-regulated learning. Furthermore, 
students report increased motivation and academic effi-
ciency, as they can access ongoing guidance without the 
time constraints of traditional teaching methods.

From a pedagogical perspective, ChatGPT can also con-
tribute to the development of digital and cognitive skills 
by promoting critical engagement with information and 
the reflective use of technological resources. Yu (2024) 
points out that integrating this tool into the educational 
process requires rethinking teaching strategies, empha-
sizing student-centered methodologies, active learning, 
and formative assessment. In this sense, ChatGPT should 
not be seen as a substitute for the teacher, but rather as a 
complement that strengthens pedagogical mediation pro-
cesses and academic support.

One of the main opportunities for using ChatGPT in hi-
gher education is the personalization of learning. Unlike 
traditional teaching models, this tool allows explanations 
and content to be adapted to the individual needs, lear-
ning styles, and paces of students. According to United 
Nations Educational , Scientific and Cultural Organization 
(2023), generative artificial intelligence has the potential 
to reduce educational gaps by offering academic support 
to students with different levels of knowledge and diverse 
socio-educational contexts.

Another relevant opportunity is the strengthening of au-
tonomous learning. ChatGPT provides immediate feed-
back, allowing students to identify errors, delve deeper 
into concepts, and explore topics of interest independent-
ly. Munaye et al. (2025) indicate that this feature fosters 
self-regulated learning, a key competency in university 
education, as it promotes student responsibility for their 
own learning process.

ChatGPT can also support teachers in planning and de-
signing academic activities. Teachers can use this tool to 
generate teaching materials, design assessment ques-
tions, develop study guides, and propose innovative 
activities. Yu (2024) states that generative artificial inte-
lligence can help optimize teachers’ time, allowing them 
to focus on tasks of greater pedagogical value, such as 
personalized tutoring, formative assessment, and educa-
tional research.

From an institutional perspective, the integration of 
ChatGPT also offers opportunities to innovate in assess-
ment systems and teaching methodologies. Cáceres-
Mesa (2026) argues that artificial intelligence can drive 
the transformation of higher education toward more flexi-
ble, interdisciplinary models focused on student well-be-
ing, provided it is implemented within sound ethical and 
pedagogical frameworks.

Despite the opportunities it offers, the use of ChatGPT in 
higher education also presents significant challenges that 
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must be critically addressed. One of the main risks is the 
impact on academic integrity, as students may use the 
tool to generate academic work without proper cognitive 
processing. The United Nations Educational , Scientific 
and Cultural Organization (2023) warns that the indiscri-
minate use of generative artificial intelligence can encou-
rage plagiarism practices and reduce the authenticity of 
learning.

Another significant challenge is cognitive superficiality. 
Munaye et al. (2025) point out that immediate access to 
elaborate answers can limit the development of critical 
thinking and analytical skills, especially when students 
use the tool uncritically. In this sense, the use of ChatGPT 
requires pedagogical strategies that foster reflection, 
information evaluation, and the active construction of 
knowledge.

Redefining the role of the teacher is another significant 
challenge. Yu (2024) highlights that the presence of 
ChatGPT in the university classroom compels teachers to 
rethink their pedagogical practices, assessment strate-
gies, and relationships with students. This process invol-
ves developing new professional competencies related to 
artificial intelligence literacy, digital ethics, and pedagogi-
cal mediation in technological environments.

Furthermore, the lack of clear institutional policies repre-
sents a significant barrier to the responsible implementa-
tion of ChatGPT. Alkaabi et al. (2025) point out that many 
higher education institutions lack regulatory guidelines 
governing the use of artificial intelligence in academic 
processes, leading to uncertainty and inconsistent practi-
ces among faculty and students. This situation highlights 
the need to establish regulatory frameworks, training pro-
grams, and institutional strategies to guide the ethical and 
pedagogical use of this tool.

ChatGPT must be considered , such as data privacy, te-
chnological dependence, and potential inequalities in 
access to technology. Cáceres-Mesa (2026) emphasizes 
that the integration of artificial intelligence in higher edu-
cation should be analyzed from a comprehensive pers-
pective, considering not only the pedagogical benefits 
but also its implications for academic well-being and edu-
cational equity.

Baig & Yadegaridehkordi (2024) conducted a systematic 
literature review that maps the current state of research 
on ChatGPT in higher education. Their main contribution 
lies in identifying theoretical and methodological gaps in 
existing studies, noting that much of the research focu-
ses on initial perceptions and exploratory uses, with little 
empirical evidence on long-term impacts on learning. The 
authors also highlight key challenges such as the reliabili-
ty of responses, academic ethics, and the need for robust 
conceptual frameworks to guide future research.

Sok & Heng (2024) offer an integrative perspective by 
analyzing opportunities, challenges, and strategies for 

using ChatGPT in higher education. Their review empha-
sizes that the tool can enhance active learning, imme-
diate feedback, and the development of academic skills, 
provided it is accompanied by clear pedagogical strate-
gies. Furthermore, they propose practical guidelines for 
teachers and institutions, underscoring the importance of 
institutional policies, teacher training, and redesigned as-
sessments to prevent misuse.

Alafnan et al. (2023) focus their analysis on the use of 
ChatGPT in communication, academic writing, and busi-
ness writing courses. Their main contribution lies in de-
monstrating that the tool can improve the quality of writing 
and the organization of academic discourse when used 
as a support, not a substitute, for the student. However, 
they warn about the risk of technological dependence 
and emphasize the need to integrate activities that foster 
authorship, reflection, and critical thinking.

Thuy Mai et al. (2024) employ a SWOT analysis approach 
to examine the use of ChatGPT in teaching and learning. 
This approach allows for the systematic identification 
of the tool’s strengths, opportunities, weaknesses, and 
threats in educational contexts. The authors highlight ac-
cessibility and personalized learning as strengths, while 
pointing to the loss of deep cognitive skills and ethical di-
lemmas as threats, reinforcing the need for pedagogically 
oriented use.

Alghazo et al. (2025) provide empirical evidence from the 
perspective of Pakistani university students, focusing on 
academic integrity and the ethical challenges associated 
with the use of ChatGPT. Their findings reveal ambivalent 
perceptions: students recognize the tool’s value as a lear-
ning support tool but express concerns about plagiarism, 
fair assessment, and the lack of clear regulations. This 
study underscores the importance of cultural and regu-
latory context in the adoption of artificial intelligence in 
higher education.

Arroyo-Bello et al. (2025) analyze the opportunities and 
challenges of ChatGPT in university teaching of health 
sciences. Their narrative review highlights the tool’s po-
tential to support clinical learning, the understanding of 
complex concepts, and continuing education. However, 
they caution that its unsupervised use can pose risks to 
professional training, especially in disciplines where ethi-
cal and clinical decision-making is fundamental.

Dhananjaya et al. (2024) emphasize the role of ChatGPT 
in personalizing learning and supporting teachers. The 
authors argue that the tool can help adapt content to 
students’ individual needs and reduce the administrati-
ve burden on teachers. Their contribution focuses on the 
idea that artificial intelligence can strengthen educational 
quality if integrated as a complementary resource within 
student-centered pedagogical models.

Chang et al. (2025) explore the opportunities and challen-
ges of using ChatGPT in sports education, broadening 
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the debate to include less studied areas. Their research 
shows that the tool can support lesson planning, tactical 
analysis, and theoretical learning, although it presents 
specific challenges related to the assessment of practical 
performance and the authenticity of learning in physical 
and experiential contexts.

Zhai (2023) addresses the potential of ChatGPT in scien-
ce education, highlighting its ability to support conceptual 
understanding, scientific reasoning, and inquiry-based 
learning. However, the author cautions that the uncritical 
use of the tool can undermine scientific literacy if students 
accept answers without question, reinforcing the need to 
integrate artificial intelligence into critical pedagogical 
approaches.

James & Filgo (2023) analyze the role of ChatGPT within 
the framework of information literacy, particularly in the 
field of university library science. Their main contribution 
lies in linking the use of artificial intelligence with the need 
to strengthen skills such as source evaluation, critical thin-
king, and the ethical use of information, emphasizing that 
ChatGPT should not replace these skills but rather serve 
as a catalyst for their development.

Rahman & Watanobe (2023) offer a balanced analysis of 
the opportunities, threats, and strategies associated with 
the use of ChatGPT in education and research. The au-
thors highlight that, while the tool can improve academic 
productivity and access to knowledge, it also introduces 
risks related to originality, privacy, and technological de-
pendence. Their contribution lies in proposing institutional 
strategies to mitigate these risks.

Adeshola & Adepoju (2023) critically examine the oppor-
tunities and challenges of ChatGPT in diverse educational 
contexts. Their study highlights that the tool’s acceptance 
depends largely on the pedagogical preparation of tea-
chers and students, as well as the institutional context. 
The authors emphasize that technology alone does not 
guarantee educational improvements, but rather requires 
conscious and contextualized integration.

Mbakwe et al. (2023) offer a critical reflection from the 
field of medical education, analyzing the performance of 
ChatGPT in exams such as the USMLE. The authors argue 
that the tool’s success in these tests highlights structural 
weaknesses in traditional assessment and teaching mo-
dels, prompting a rethinking of educational objectives and 
assessment methods in higher education.

Tlili et al. (2023) use ChatGPT as a case study to analyze 
the use of chatbots in education, highlighting their ambi-
valent nature. The authors argue that the tool can act as 
both a pedagogical support and a source of risks, depen-
ding on how it is used. Their main contribution is the need 
to adopt a critical and ethical approach that recognizes 
this duality.

Adel et al. (2024) address the promises and challenges 
of ChatGPT from computational and ethical perspectives. 
Their analysis highlights the importance of considering 
aspects such as algorithmic transparency, fairness, and 
accountability in the educational use of artificial intelligen-
ce. The authors conclude that the adoption of ChatGPT in 
higher education must be accompanied by robust ethical 
frameworks and clear regulations.

The studies analyzed agree that ChatGPT has established 
itself as an emerging tool with high potential to transform 
teaching and learning processes in higher education. In 
general, its capacity to support self-directed learning, 
personalize instruction, and facilitate the understanding of 
complex content across diverse disciplines—from scien-
ce and health to sports education and academic writing—
is widely recognized. Generative artificial intelligence 
is presented as a resource that can optimize access to 
knowledge, improve academic efficiency, and strengthen 
specific cognitive and digital skills among students.

A key contribution of the literature is the identification of 
pedagogical opportunities associated with the use of 
ChatGPT as a support tool, not as a substitute for human 
learning. Its usefulness for immediate feedback, perso-
nalized academic support, and assistance to teachers is 
highlighted, especially in planning activities, developing 
materials, and addressing student diversity. Furthermore, 
it is recognized that its appropriate integration can foster 
active methodologies, inquiry-based learning, and the de-
velopment of communication and academic writing skills.

However, studies also consistently warn of significant ris-
ks stemming from its uncritical use. Among the main cha-
llenges are cognitive superficiality, technological depen-
dence, and the potential decrease in intellectual effort, as 
well as threats to academic integrity and the authorship of 
university work. The automatic acceptance of generated 
answers and the lack of critical questioning can weaken 
analytical thinking, especially in contexts where clear pe-
dagogical guidelines are lacking.

Another recurring theme in the contributions is the need 
to redefine teaching roles and assessment systems in 
higher education. The presence of ChatGPT compels a 
rethinking of traditional practices focused on information 
reproduction, promoting authentic assessments, more 
reflective learning processes, and an emphasis on hi-
gher-order cognitive skills. In this context, the teacher’s 
role is strengthened as a pedagogical mediator, ethical 
guide, and designer of learning experiences enriched by 
artificial intelligence.

From an institutional perspective, the urgent need to es-
tablish clear policies, regulatory frameworks, and training 
programs to guide the responsible use of ChatGPT is em-
phasized. The lack of guidelines leads to unequal practi-
ces, academic uncertainty, and ethical tensions, particu-
larly regarding assessment, data privacy, and equitable 
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access to technology. Furthermore, the importance of de-
veloping digital, information, and AI ethics literacy skills in 
both teachers and students is highlighted.

Finally, the contributions agree that the integration of 
ChatGPT into higher education should not be analyzed 
solely from a technological perspective, but rather as a 
complex educational phenomenon with pedagogical, 
ethical, social, and cultural implications. Its responsible 
use requires a critical, humanistic, and contextualized 
approach that allows us to leverage its benefits without 
compromising educational quality, academic well-being, 
or the fundamental principles of university education.

The integration of ChatGPT into higher education implies 
a profound transformation of traditional pedagogical mo-
dels. To leverage its opportunities and mitigate its cha-
llenges, it is necessary to design teaching strategies that 
promote the critical and reflective use of the tool. This in-
cludes the implementation of active learning methodolo-
gies, authentic assessment, and the development of digi-
tal and ethical competencies in both students and faculty.

From an institutional perspective, it is essential to establi-
sh clear policies on the use of artificial intelligence in hi-
gher education, as well as continuing education programs 
for faculty and students. Alkaabi et al. (2025) emphasize 
that the responsible adoption of ChatGPT requires the de-
finition of specific competencies, the development of co-
des of ethics, and the cross-cutting integration of artificial 
intelligence into curricula.

ChatGPT represents a tool with high potential for trans-
forming university learning, provided its use is framed 
within sound pedagogical, ethical , and institutional prin-
ciples. Its critical and reflective integration can contribute 
to strengthening higher education, while its uncritical im-
plementation can generate significant risks to educational 
quality and the holistic development of students.

CONCLUSIONS

The analysis shows that ChatGPT has established itself 
as a tool with high transformative potential in higher edu-
cation, capable of significantly influencing teaching and 
learning processes. Its ability to support self-directed 
learning, personalize the educational experience, and fa-
cilitate immediate access to complex information and ex-
planations represents a significant opportunity to streng-
then university education in diverse disciplinary contexts.

However, the findings also show that the use of ChatGPT 
presents substantial challenges that cannot be ignored. 
These include risks associated with cognitive superficia-
lity, technological dependence, and threats to academic 
integrity, especially when the tool is used uncritically or 
without clear pedagogical guidance. These problems 
demonstrate that simply incorporating artificial intelli-
gence does not guarantee improvements in educational 

quality; rather, it requires conscious, reflective, and ethi-
cally grounded use.

One of the study’s central contributions is the identification 
of the need to redefine teaching roles and assessment 
systems in higher education. The presence of ChatGPT 
necessitates moving beyond traditional approaches fo-
cused on information reproduction, promoting pedagogi-
cal practices geared toward developing critical thinking, 
argumentation, creativity, and ethical reflection. In this 
context, the teacher assumes a key role as a pedagogi-
cal mediator and guide in the responsible use of artificial 
intelligence.

From an institutional perspective, the urgent need to es-
tablish clear policies, regulatory frameworks, and training 
programs to guide the use of ChatGPT in university set-
tings is evident. The lack of guidelines generates uncer-
tainty, unequal practices, and ethical tensions that can 
affect the quality and equity of the educational process. 
Therefore, the integration of artificial intelligence must in-
clude institutional strategies that strengthen the digital, 
information, and ethical literacy of the entire academic 
community.

ChatGPT should not be seen as a threat or an automatic 
solution to the challenges of higher education, but rather 
as a tool whose educational value depends on how it is 
integrated into learning processes. Its critical, pedago-
gically oriented, and ethically responsible incorporation 
can contribute to strengthening higher education, while 
its uncritical use can compromise fundamental principles 
of university education. These conclusions open new ave-
nues of reflection and research on the role of artificial inte-
lligence in building more inclusive, reflective, and huma-
nistic educational models.
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